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INTRODUCTION
t

6

.

The purpose of this eValbation report is to provide an interim review
of a too-year-pilot program, the Individualized-Study program', coordinated
by the UC Davies Learning,Skilis Cent*. Theindividuilized Study Program
(ISP) waiim'plementeil -during the 1981;8Z academic year-with the major objet-

itiver of enhancing the -retention of ,selected students who exhibited severe
basic academic skills deficipncies.

-. Program desertion: For the ;98142 atademic year students. selected
to'-particjpate in T were allowed to/ reduce.' their -academic unit' load to 8
Or 9 units with the stipulation that 9 to 12 hours per week be spent improv-
ing basic skills through self-paced coursework, lab work or intensive coun-
selor assistance at the Learning Skills Center (IISC). (The 9 to 12 hours.
per week are equivalent in time to a. 3 or 4; unit leboratory..eourse.).

'Although no academic or work load units were earned for work at "LSC, program
participants were considered full -tiMe studenti ndmaintained their eligte
.bility for financial' aid and other campus icervic

4

The target tgroup of students for I'SP participation. were 'EDP studen tsl
entering in, Fall 1981 as Special Action2 students. TheSe students were
invited to participate in the Special Iransitional Enrichment Program (STEP)
prior to their enrollment to UC Davis."

The objectives of STEP are (1). to assist underprepared students to
strengthen their learning skills and study habits in areas where improvement
is needed, (2) to enhance, students' readiness to do University work by
providing a Week of orientation and three weeks of instruction prior to the
fall quarter, and (3) to assist students' adjustment to UC Davis by pro-
viding:living/learning experiences in residence halls and general orienta-
tion to campus life. Thus, ISP represents one of several academic year
extertsions of STEP in its objectivetro enhance students'.readiness to do,
Uniyeritty work and strengtlibo their basic-skills.

1

There were five program seliction criteria-NW 1981-82 ISrpartici-
pants.

1

2

3

The Educational Opportunity Program 4 desi gned to assist and _provide
opportunities in higher education for students from economically/educa-
tionally disadvantaged backgrounds.

The Special. Action admission category 'includes .students who have not
met UC entrance requirements, but who have demonstrated academic poten-
tial.'

P

For more information on STEP see: "Study of the 1978 Summer SiTEP."
Suhr, Jeanne. Office of Studeht Affairs Research and Evaluation.
October 1980. University of California,

7
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Fad 1- Iiartev ISP:
r '

. 11. . I '
a..41. 'students who partic4atted in Summer. STEP but whose diagnostiC test.

scores and, performance indicated a ,need for continue,' intensive
assistance, and - -`

- . 4 . R

b. student; who were granted a wilver from Summer STEP particfpation.
. , ,

Writer and Spring (parters..ISP:
.

\ - ..... .
a. students who paiticipated in ISP 'for 9ne 'or two quarters but whose

diagnostic scores and performance indicated a need for colitinued. -, ,
. intensive' assistance,, 1^

. ..
-.

.r b. Sp.ecial iition/EOP students who had not previously participatedparticipated in- S'
\)the pilot projram Nit whose acavdethic performance indicated, a need
for intensive assistance, and . I 0

1 -
. 1

c. other Special Action students who requested assistance. ... ..,,

e

In addition, there were two levels of-ISVparticipation available to
"invited students. Formal .ISP participants both-reduced their study load
(less 'than 12 units), and received intensive couriselor assistance; informal
ISP 'participants maintained a full study load (more than or 'equal to-1'2
units), but received intensive counselor' assistance.

P .

.Participation to ISP-was voluntary. Students meeting the selection.'
criteria were contacted by the ISP coordinator, ;who reviewed With the stu-
dent his/her past academia record and explained the requirements' and advan-
tages of the program. If needed, the student completed a reading.exiihe,
mathematics exam and essay exam to determine thelevel and-area-of basic
skill's development needed. Based of the results of these exams and the

" _initial interview, an individwalized study plan was developed for the stu-
dent. If tFrta *student choie to be a formal ISP partici nt, the student's
schedule was itated in the fbrm of. a contract and sigh the student, ISP
coordinator and an EOPcounselor. (See Appendix. A' for a 1,e contract.)
The contract obligated the student ta. participate fully in-, ISP and to for-,,
felt full-time student status If the -contract was'.violated. ir

vdefined as less than a 90% attendanCe rate in scheduled ;basic skills/ISP
coursework hobrs. Students were mAitored troughout their ISP-particfpa-
tion for attendance and progress in the program.) In some cases, students

. invited to be ISP participants chose to be informal participants and a
contract was not formal These Students received intensive counselor
assistance but did not redute their study-.load. talos.

A variety of services nd course offerings was availaille 'to the student
in the development of his/ er ISP schedule. (Appendix B lists the general
offerings of ISP.) A typical program included a combination of attendance.
at appropriate ISP workshops throughout the quarter, self-paced skills
development in the LSC Learning Laboratory, weekly appointments with a LSC
counselor to work on areas of most difficulty,- and periodic sessions with-
Counseling Center staf,to diSCus% career loals and adjustment to campus
life in Oneral. . .

1111

. 3
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An early warning 'system for 1SP itn n:ISP parIbt\ccipants ;At Also
developed es part of the ISF, monitoring ret dnsibil ity. Through the cooper-

. ation of the'LIC Avis Registrar's Office, academic performance records, of ..
students identified as pqtential IV participants were collected 'immediately
after the endbf the quarter. These recordi wereiV'eviewed by the ISP
coordinator; students in academic difficulty were contacterLbefore crosses .

began for the folloWing quarter and invited to participate in tsp. ..

MEASURES OF PROGRAM IMPACT
;

.; The current study examines the following question: Bid the reduced
study load and' iotensive learnintt assistance affect student .academic parti-

. ctpation and performante? Because 'ISP was designed to provide.interisive
'reentedial ass4stance, the actual use f tutoring,'workshopsi and remedial
courses, ate one measure 14 student volvement in arid "tompliaoce with the

t pro4ram. -Thus,..two measures of pr gram pa-rtictpation were: (1) total
number of tutbring hours used throughout the student's' first three quarters,
2) number of workshops attended*, anal three measures of program impact were
1) number of suctessful (courses ith.grades offuVe or .betters ac a passed

"P" grade) remidial math courses to en, and (2). number of succestful .remer:
p
dial Ingltshcourses taken, and 13) student. academic estanding (i.e., probe- '
tionary .1:b. good) at the end of. the irst three quarte irs enrolled. .

..s-"N...."
.

In order to determine the p rim effect student performance, two
comparison groups .of .similar stud s were it tilled. The first comparison
group contains EDP students who h d been admitted b9 Special Action in the
previous year, attended Summer ,1 80` STEP (or. received-a,wafver), and had
access to services and course off rings similar to thosellor 'ISP partici-

. pants. The second comparison grow included. Fall 1981 Special Action/EDP
student's invited to participapelin ISP, who declined.program service's.

. However, many of the students ip.%h_is group Old receive academic counseling
from the ISP coordinator which Iesulted in major class rescheduling* study'
program changes. I

Each comparison group brought with it advantages and disadvantages:
The Fall. 1981 .non -ISP group, although. "contaminated" becauseof the initial
ISP contact, is comprised of ISP cohorts,.a fact that controls for time of

.wary to the Upiversity-arid other time-relited v'ariables. -The Fall 1980
group, on the other hand, had no access to ISP.; thus, any significant
differences between the ,call 1980 and ISP groups ributed in part
to ISP. Hovi

w
eve&;-..these comparison results 1 i rk t dllue to differences 10

entering characterfstics between these two groups.

*Workshops must be defined for.these comparisons. For the most part, ISP
students attended special Workshops designed? for ISP participation which
differed from LSC workshop l. The difference w.as both in the pace of the
material covered and the ratio of student-to-in-srbctor. ISP workshops were
smaller which allowed for a closer liaison between student and instructor,
and slower in pace. However, workshop topics and focus on remedial assis-
tance were the same for LSC and ISP programming.
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AnalYsis of the program included comparisons among four' groups: formal
. ISP par icipants,, informal:ISP'participants, Fall 1980 comparison group, and
the Fa. 1 1981 non-ISP comparison group.' The major differences between the
compa .son groups and the ISP groups were the reduced :study loadand the
intensive ISP assistance. Specifically, these. four groups received one of
four different levels .of 'progriim asa,istance: no assistance' (Fall, 1980
comparison group), limited ,counseling assistance (Fall-1981 non-ISP Compri..
son group), intensive counseling assistance and workshop participation" (ISP;
informal), and intensive counseling:astittancev workshop.participatiOn and
reduction'in study load (ISP fOnmal 4roup)i:

Two statistical techniques (analysis of variance and chi - square test of
homogeneity) were used In reviewing the Comparison and program group data.
The objectives of thin analyses are to tes( whether differerices'between the
groups are large enough to represent' more than random fluctqationsw If;thgre
are no differences in outcomes' between the groups, or if the differences are
very small (i.e. non.signifiCaht results), then there is no evidence that
ISP affected student academic participation and performance. However, as'the
differences between the groups become larger and the results are statisti-
cally significant, then it may bg reasonable to believe that the program.did
affect student academic participation and performance..'

Table l'shows the sex and ethnic composition of the four groups of
students compared in thTnalysis.

4
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SEX Al ETHNICITY 'OF COMPARISON AND ISP GROUPS
(I peigent of students in each group)1 d

TABLE 1
a

'; F 1980 +FALL 1981 .
-

COMP ISON NON -ISP

GROUP GROUP INFORMAL 12P. FORMAL ISP
(n=43?) , (n.53) . (n24) (n"36)

ISex' .

. :

.

%

..7- 4ie . 55r 55 54 t

.
k.

.

$ Female
%

45 45 46
,

Ethnicity
`./` I

American Indian. 3 2 0
'

Block 34 57 46

Caucasian 14 8 0
.

Oilcan pt 8 21

Asian 24 19 33
.

itOther and
,.

.
Decline to state 11 6 Ii7

2g i

72

3

28

22

14

33

1 0

Major ethnic groups for the formal and informal ISP participants' were Black
(35%), Asian (33%) and aicano (17%); 62% were female. Of the Fall 1980
comparison group, the major ethnic groups were Black (34%), and Chicano. and
Caucasian each_14%); 45% were female; for the Fall 1981 non-ISP group, the
major 'ethnic group was Black om .There were significant, differences in
the number of male and female students in each group (x *8437, p(.05) as
well as among the War ethnic categories of Black, Caucasian, Asian, Chi-
cano and uOther (x4=22.0, p(.05).

use differences may influence Oogram outcome becausi of the known
relationships between sex, ethnicity, and academic performance (females,
Asians, and Whites attain slightly higher GPAs in college 'than do males and
other ethnic groups). However, these general relationships maynot hold
among this group of high risk, students. If they are influential, the bias
introduced would be in favor of the formal ISP students because of high
numbers of Omales, Whites and Asians in that group.

6
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Table 2 details\thedistribution o STEP participants al* entrance
levels by group membership..

k

TAB I 2 1

GROUP MEMBERSHIP STEP P4RTICIPATION AND ENTRANCE LEVEL
(In pe c nt of st dents in-each group)

10,

GROUP
SUMMER- STEP

TOTAL COMPOETEVTDDEO
n . STANDING

fir. 4
LEVEL AT ENTRY

FRESW 7 MIMED
all

a

FALL 1980, COP? AR I SON 139 66 34 , 68 32

FALL 1981 NON- I SP 53 79 21 .60- 40

INFORMAL I SP 24 71 29 7.0 . 29

FORMAL ISP: ; 36 81 ., e 0 .61 39

t
.

There were no sigm4ficant differericesAmmong the groups with respect to'
completion or waiver of Mawr STEP (x4=4:40, p<s20) o freshman or advanced
standing status it entry (x4=3.99, p<.30).

Table 3 shows the Oistributfpns of entering spA by group membership.

.14

*Co

w



www.manaraa.com

; j
4.3

TABLE 3
ittg

GROUP MEMBERSHIP ANDLEATRANCt LEVEL BY ENTERING GPA
(In percent of itudents in each group)

ENTERING GPA

.FALL 1980 -FALL 1981
COMPARISON - NON-ISP

.OROUP . GROUP
Ht ph Trans-I ,HIgh Trans-

School fer School fer
(n =96) (n=43) in=32) (n=21)

INFORMAL ISP
High. Trans-
School -fer
(n=17) (n=7)

FORMAL ISP
High Traos-
khool fer
ffi=22) (n=14)

1

3.6 -'4.0 1 2 0

3.3 -.3%5i,

- 3.2.9

4

28

30

23

3

16

2.6 - 2.09 38 .34

2.4 - 2.59 12

.19

13

2.0 -4.39 15 5 28

below 2.0 3 0 6

MISSING
,

MEAN GPA 2.8 3.03 2.57

14

5

5

15

38

9

5

1%

2.72

0

12

18.

35.

23

12

0

2.70

0 0

0 0-

14 14

14 27

29 18

0 36

29 5

14

2.16 2.50

0

7

,15

21

21"

0

0

36

2.86

An analysis of variance test showed that there was no statistical
difference among the groups with respect to entering GPA. However, the
entering GPA of the Fall 1980 comparison group is slightly better than any
of the gther three groups; Because the. analytic methods used in this study
do not require matched characteristics or equivalent numbers in each group
for comparison, the differences in group size and student characteristics
shorild not inhibit thtltastical results. However, the importance of the
findingl may be fimit ause of the 'group differences (e.g. sex, ethni-
city, e tiring GPA summer ,STEP participation and entering class 1-evel).,

RESULTS OF THE COMPARISON ANALYSES AND TELEPHONE SURVEY

The results ofthe statistical analyses sr6geset-hat there ,is little
difference in outcomes between the groups, except that the ISP participants
attended more workshops. That.is, the ISP intervention program' (both formal
and informal) did not statistically affect most measures of student academic
participation or performance (as comparpd to the Fall 1980 comparison group
or the Fall 1981 non-ISP group). Alth4bgh there was no statistical differ.

8. 10
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aff

ence aniong the groups in tutoring participation, it was apparent"that ISP
students used this service to a greater degree than either comparison
groups. .

iv These findings au not unexpected because full -time student states for
formal ISP participants is dependent on the number of workshops in which
these students are 'registered. For instance, a majority of the formal ISP
students chosea reductinof only one ortwo units. But a reduction of
even one unit required a three-hour commitment to LSC workshops, which can
represent at many, as three one-hour workshops a week;. this requirement may
account for the significant results. - The Other variables reviewed were-
tutoring, and successful completion of remedial lath and -Engli-sh courses,

_There was no statistical difference within, these variables.

N

Table.4 shows the distribution of the number of -tutoring and. workshop
`sessions each group of students attended during the Academic year as well as
the. number of suiceisfully completed remedial .math and English courses.

00'

9 /1
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TABLE 4

NUMBER OF TUTORING SESSIONS; WORKSHOPS, AND SUCCESSFULLY COMPLETED
. REMEDIAL MATH AND ENGLISH COURSES BY GROUP MEMBERSHIP

NO

,

. 'FALL 1980 ,FALL 1981 FORMAL INFORMALt
NUMBER OF . Comparison Group NoneJSP Group ISP ISP

COURSES/SESSIONS (n139) (n 11153) (nui36)' (n 24)
. ,

Tutoringr Sessions ."

Percent attending 38 25

Meaninumber of sessions 8.9 8.9
tutored (includes only
students tutored)

workshops

54 46 .

9.4, 12-.0

Percent attending 19 31 100
. . -

Modal number of workshops 1 . 1

(Includes only students
attending) .

.

4

Successful Math Courses'

1

(number of courses) percent of studihts in- each group
1 .-16 17 26 29
2

5

8 6. 4 0
3 .4 0 0 .

Successful English Courses2

(number of courses) - - - - - -- percent Of students each group
1 19 ( 26 17 . 29

2 5 2 6 12. .

IncludIs remIdlal Math .8, Pre 16a, CO-16a, Co-16b

2 Includes English R and English A

AnAmportantoqcome measure representing academic,performance is stul
dent-GPA. Fo oses of this report, student Academic standing (good
stahilingigGP probationary standingsRA <1.99) was measured at the
conc1401mm- udent's first three quarters:- Based on academic stand-
ing at the hrme quarters, formal and informal ISP particillants,did
not differ from the Fall 1960 or Fall 1981 non-ISP comparison groupi nor dtd
they differ from each ether (x452.96, p<.70). Table 5 lists the number ofl.
students by academic standing and third quarter WA for each group.
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TABLE S.

CUMULATIVE WI/ WA- AND ACADEMIC -ST14101146 AT
THE END OF TWEE WARTERS SY

pe
rp PENBERSHIP

i.cent of ptudIrts each group)
. so-

6

UC GPA

A

FALL 19110 . -CALL 141 FORMA/ INFORMAL
.~ son -Group MonlISP soup ISP ISP

O. 139) (n753) (n36) (n24)

4.0

e
3.0 - 3.29

2.6Tr 2.99 ,

2.4 - 2959

%,

2.0 - 2.39

Total Percent in, Good
aanding

Probati

<1.99

jtandinp

-f

4

4

0
-

0

4

-.4 3 4

30 . 8' 8

13

62

19 0

17 33

50 50

41 50

k. In addition to *hese statistical analyses, a telephone survey was
conducted to assess the ISP participants' reactions and perceptions of the

:.,,,..p!togram and student%life at UC Davis. (See Appendlx-C for a copy of the
questionnaire.) Of the 60 formal' and informal students, 32 (53%) responded
to, the survey. Because the telephone .survey was conducted at the end of the
spring quarter, there was difficulty In locating current phone nUmbers,fOr

ithese students as well as contacting them before summer vacation. Of those
'Students wild were contacted'and refused to participate, reasons included the
Tack of time or interest in answering the surve4 and difficulty in under-
standingEnglish sufficiently to answer a survey over the telephone.

S
M 7

The 'four most important personal goals of these students in attending
college are: (1) to increase their knowledge and understanding In en ace-

-demtcarfield, (2) to formulate long-term career plans and/or goals, (3) to
prepare for a career), and (4) tck obtain a degree. Many of the respondenti
felt that through ISP, tbey had been able to accomplish some of their path
"Making it through my first year. "I'm doing good. in college"; "I. now have
experience about college"; and "So far, my math skills [are] way up."

o:.

7'
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More interesting were the stud
the effect the program had on them.
comaents..

4

rr

ents' responsei to questions regarding
Here are .some Qf the most frequent

ZA life Jacket to a .caritig if
"A .lot, - helped me witb.mate,"vbcabulary and Eng lish'weaknesses and.
writing 411 1 s."

"Helped me with classes:.tspecially-math, 'chem."

"Incentive, confideice:". .
'very. important to,o person- wig has beam out of school for
it helped me get beck in thg tying of things."

"One-to-one tutoring rea113111elped--did not feel stupid
tions." .

a longitime,"

e

asking. ques- ,

Students were asked what, if anything, they felt was lackinti in ISP.
Several students commented :, "Nothing, taught a lot." .There Were some
students who felt that the.program should be "broadened to *include more than
basic skills and should be available to all students.

During the. survey, students digstussed the problems they had encountered
since coming to UC-Davis. The following list describes.the most frequent
and frusrating problems..

"Very frilstrated adjusting to C system--one department doesn't know'
anything about anyone else. (especially Financial Aid); Work-Stud peo-
ple who don't know much of what is going on add make you run' around
entire school."

"Problems meeting peeplp, 'ISP 'helped: soli al life -- nothing to do.*

"Math was a nightmare."'

"Endless problems with Financial Md."

"Adjusting to college life and classes, how 'to approach professark

g, "How hard it is."

I"Study habits, speed of classes in the quarter syttem."
V

Students also noted the .biggest prtiblems .the felt they had to resolve
before coming to UC Davis. These problems incl "Adjustitent to school
with family life; *Leaving home, being independent--adjusting"; *Worried
about money problems, financial problems"; and "WI they I realty -wanted to-
be in college on not, confidence. . .

CONCLaIONS

It seems apparent that the Thdividuafized Study Progrram was successful
in identK,ying and contacting ootential ISP participants, and in providing

*12
14
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O

intensive xbaslic skills development assistance. Al3 .ISP -participants main-,

tai ned a 9O attendance rate. Of partitular importance was the development
9f the "early warning system.: 1. The system proved to be extremely useful . in
identifying quarteyly academic prob.lenp with Special Action/EOP students
befdre problesks,were compounded by fulther unsuccessful coursework: It is
*anticipated that, through the early warning system, the retention rate of
theSestudents may increase tier time:

Th fects of the program oh student p erformance are less apparent.
There a veral dataA imitations to the current study that may hbv af-
fected se evaluation results.' The most inhibiting data 'limitation was
the lack of better comparison groups. The characteristics unique.to he
Fall 1980. Special Action/EOP group may have been influential in the s
dents' first year performance. For instancei the Fall 1980 entrentt May

..have been more mature dr motivated than the ISP group. Based on entering
GRA; it is apparent that these students were better academically prepared,

than the ISP group. There was nn comparable diagnosttc test information
available that cbuld be used to ribfine the comparison. groUps. ,Although the
Fall 1981 non -ISP group is a moi comparable, it ispossible their academic
-participation.and performance Ms Influenced by early 1SP contact.

. ,f
4 Another problem may be the short time parametbr used in .revieeing the
effectiveness of the program. That is, the bene'fit of the intensive rams...
dial work and/or reduced study loid options may not be observe)! until the
student's second year at LIC*.Davis.

ES

Howe;e-r, bised on the short-run (first three quarters) outcome, the.
comparison between formal 1$1) and informal ISP students did-not reveal.. any
significant differences as a result of.thetpduced sturdy load option. In

addition, the comparisons between the 1SP grotips and the Fall 1980 and .Fall
1981 non-ISP comparison groups did not show any difference,in academiC

.performance due to the 'reduced study load option and/or intensive-learning
assistance methodology. , . . .

,

6 The acknowledgement of these study limitations do not .entirely explain
the reasons rays ISP showed so little impact on its paiticipants. Perhaps an
additional question tb answer is whether it is the program or the student;;_'
that is responsible for 'the lack of a more successful outcome. That is, the
target population for ISP service has been identified as extremely high-risk
students with sufficient basic skills deficiencies to endanger their per-
formance at UC Davis. 'These students represent a mixture of different'

%levels of educational, development, backgrounds, basic skills problems, Ind
different 'motivation and maturation levels. According 'to discussions with
ISP staff, each entering class of freshmen and advanced standing students
yields a different composition of motivation and academic basicskills
ability. ISP partitipants who exhibit a 'higher level of motivation to
succeed at college and/or have better, although insOficient basic skills,

will probably benefit more from.the ISP progrim tin students with Tower
ambitions. For some MP students, their first year performance was comps-

- rablt to regular admit students, but a substantial number of ISP students -

did not fare as well.
14. ..,

Based on, the results of.this interim evaluation report, foUr recommen- ,

dations can be advapced.

41.
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I. The program ihoeld continue through. the second year with ikcific
attention on the effett of thee early warning systep. What effect does.
the early warning system have as a preventative method to student drop -.
cults? 'Does th earff warning system provide an avenue for ,ISP to_

'contact students r academic counseling and assistance in a timely and
_efficient manner? w do students perceive the = warning System- -
how helpful is it to them? Can 1the early wa i system be applied on
a larger scale to all:E.OP 'students? -

% ..

2.. A better comparison group should be used in future evaluations. -For
instance, random. assignment-of high risk students to the program would`
help In the coordination of a better comparison group. This procedure
wbuld control for entering'claracteristics and 1,n 1 more .suit-
'able comparison group.. In addition, application' of stendard prey and
post.tests woutd.be useful .in the isolatioil of -ISP remedial course -"
effectiveness.

4

The long-tern effect of the program should,be assessed. 1981-82 ISP.*
students-should be tracked during .their second year at UCtl.

'a
Program reassessment Of. _ths target population .iss, suggested., Student's
within the target population who are at less risk but with imp-basic.
skins problems may benefit more from the program. Although this
program attempts to assist all remedial need,)evels of 4tudentse Its
success is largitly dependent on the students' Motivation to succeed. at
college. Thusr the success of the. program in its first year may not be
the most appropriate' point to .measure. program. impact. Selection' Of ISP
participants and method of service delivery should be reviewed in the
second year.

-%%

1

14
6
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i'ROGiAM RESPONSE TO EV./.41.UATICV1 'FINDINGS

TOi Alice Tom

PR: .VirVista Martucci

mks =RIM waumpalm -1112)4 g

a

INDWIDUALIBED STUDY PROGRAM

0

Per' your request, following are the program's responses to he
referenced 1" sport

A. Body of the Report
. 0

1. Tips ISPLataff and I very such Appreciate your effor$, to uneekth
a viablosommgerison group for ISP partitipents; however, we Iwo.'
lieve that the fell 1980 STEP.students pose a substAktial difq

.lfioulty as a comparison group. Although the mean entering OPA's
between that Viand all othei$ were,not significantly higher,
the:GPA distribution within each':' group was site different, with
714 of...the-7611'1980 freshmen eptoring with at least 1 2.60 GPA
cdbpared to only 654'of the infernal ISP group and 41% of the
formal group. Similarly, 74% of the 1980 transfers entereci with
at _least a 2.60 (WA compered to only 28% of the informal ISP
transfexs and 434 of the formal transfers (see table below) . In.

addition, the Pall 1980 groui, includds .students idso never esperi;.,
enced academic difficulty at UCD s'all studen4 in' the
other gam, -except those selected from Summer STEP students who
had not yet taken orcp courses, did pooily in at least one UCD
course. Thus, the Fall, 1980 comparison group would seem to" have
been at cdOiderebly.less risk than any of the other gryups.

4
PERCENT OF STUDENTS WITH ENTERING GPA OF AT LEAST 2.60

4

AO

9
Fall 1981, Infos/Leal Pdrmal a.

Fall 1980; non-ISP ISO, /SP

sigh School 714 534- 65* 414

Transfer 744 29% 28% 43%

2. We also cannot help believing that the degree, to which the
. Fall 1981 non-ISP students represent a "contaminated" compari-

son group is understated. Many of these Students changed their'
intended Winter or_Spring Quarts; courses schedules as a result
of the ISVearly wanking system. \ Ae.yOu know, the early warning
system. distinguishes our reduced study load,progral from all ,-

othdrs in the VC system and may very weill be the moist significant
aspect of, ISP. Because the early warning system impacts on the
,dvieing proc*es, a critirl:factor in the retention of special

ir

.5 1.7
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Alice Tom
November 30, 1982
Pao 2

41.

action students,' the staff and I.believe that any student who

alter his/her schedule as a result of the system was, in fact,

an ISP ticipant --particularly wheneone talon; info account that
day 22.1 of formal ISP participants reduced their'study load below
10 edits, with 52% reducing their study load by 1 uait at most.
In other words, the difference between over half of formal ISP'
participants and the-Fall 1981 non-ISP comparison group' is rela-
tively sligbt.1 We, therefore, wonder whether the intensive ad-
vising gived the Fall.,1981 non-ISP group, all of whom had eiperi-
enceid_some &agree of academic difficulty,.has received sufficient
emphasis as it-may aCcount, in part,. for that group's having ex- .

perienced a 38% pr6ationary rate coMpared to the 431 probationary
rate experienced by the Fall1980 group, many of whin had not -
gerienced aiademic difficulty. This seems especially pvbable
given .the fact that 71% of the Floll 1980 freshman entered with at.'
least -a. 2.60 CPA compared to 53% of the fall 1981 non-ISP fresh-
men, mid 74% of thek 19,111980-transfeks enteredi:with at least a
2.60 OA compared to only 29% of the Fall 1981,non-ISP transfers
(see table.above).* I. .

3. Although mOst.formal ISP participants did fulftll theirjrontracts,
two did not and were subsequently denied the ISP minimum progress
waiver by the College of Letteis and Science. These students,

Ashould thus not be included among the ,formal participants. Their
exclusion would reduce the 06bationary,rate for-that group to 472,
rather than 50%. /Overall, however, it would not alter the proba-
tionary rate for OP. participants, formal .and informal, as a whole

as shifting these to the informal group would raise that group's
probationary rate from 50% to 54%. We, therefore, comment on
these Students Say for the sake of accuracy,. 4

4. While English 25, is not considered a remedial. course -and is.
therefore not included in your listing in Table 4, we would. like
to note that five formal ISP participantat 'successfully completed
that course.

B. Recommendations

1. We fully agree with 'recommendations one and three. We would like

to suggest that the Office of Research and Information' determine

which. data elements will be needed to assess the early warning
system, so that we Can be sure to have the information available
in a usable format.

2. While we igree-t t a better c arison group is needed, we cannot

. support recommend ion two. To so would, in our opinion, defeat
the purpose and sp rit of the program. The "Report-of the UC Davis
Task Force on Retention and Transfer" has already shown the likeli-
hood of academic success for the population involved in the absence-
'of additional intervention strategies. In light of the evidence
provided in that 'report;, we simply could not deny program services

y student with se little chance of succeeding on his/her own.

16 18
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Alice Tom )
November 30, 1982
Page 3

3.' While implementing recommendation.four might re#ult- in akiligher
"success" rate, it veld also more the4entire,rationale for
ISPr-to reduce attrition among academically high-risk populations.

W

Finally, we would like to note/ put geperallgense of tha difficulty,
perhaps impossibility, of evaluating a program like ISP in,thehauei. statis-
tical way. By its very nature, ISP atteipts to deal with each student as

C%individual. Very often, the reasons for a particular student's success
ailfire are indeed complex and o fat: beyoM what purely/statistical

approach can consider. As the ist.0-.ts' rasponpes to the ISP Telephone Sur-
vey indicate, their frustrations.aie many; their lack of self-confidence
sometimes acute, 'Ind their need for support, both academic and non-eCademicob
apparent. Because factors such as these had also been noted in the Task force
repoyt ISP was conceived_as.a watitlrfacted program solving not only academit
skill.buildihg, but paxsonal counsoling,'4inapcial assistance, academic ad-
vising, timely intervention--in' shott, a range of npeds, With the ultiiate aim
of increasing the reteation rate of special action students over tit'. 1,40a1.1y,

we feel the program ihould.be Evaluated using a case history method. Such a
method would'not only' be congruent with the program's concern for the indivi
student, it could also provide information useful both to program planning and
to acquainting the campus community with the complex reality, rather thhn just
the generally assumed academic inadequacy, responsible fat the retention rate
of specialiction students. Because ve recognise stat such a study pi probably
not feasible, we can only stress our agraewenewithlecomawsndatioethree: "The
long-term effect of the program should be assessed." We would,, however, add
that the assessment should determine,whether or not the program has succeeded
in its goal' of increAting the retention rate of special action students over
time.

I

Thank you for th# ohortunity to respond to the report. Ir

VFM:ajs
cc: Yvonne Sanchez

V
A

I

A
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. Appehdix A

nanyouhune sivirt mom ostruiar

.1

The ledloidualised It'd,' Program *Hits Special Action gmtedium anIoppertuelty to
take fewer then J2 melts is a gives aster, uhilkretaimieg the 'level of financial

tails% fat Which they have quellflear.... Thisopperteolcy is melded with the following
`stipulation: TRI STROSET INISTANUITO VW 11 MOORE Ur 111,210411/T 19 IANING.9
=NEI VETO OR 12 VOW Mat sruomtro 114111C V comistims) MUM mom:
AN INDIVORAIIERD GOOMMter STUN ANWCOVNEELINE AT =MIR= SKEWS . men-
OVER. 1112 MOM 14rIVILY hs*TIGIIPATE =Intim maw wax. rum
pAMMICIPATTOOM t A I ' " 902 AMMAN= Al AU ACTirilintS RV CLuat EVIDENCE
454, MORT. FAILURE 10 PARA T WILL MU ix in fir's liTsc DROPPED,PM TEE PROGRAM 5 VVO ARE amorm tion TM PROGRAM WILL NO MEET ISE .

MINIMUM PROGRESS REQUIREMENTS TEED COLLMOVEY WILL.EROANCER MIN ACADEMIC
STANDIIC AT TaVOtivilitearr.

-
.

I Itints to fen, paiticlpete (at least O2 attendeuie,and doer evident% pf affOrt)
in the Individuillisedateip Program outlived below Amami Quarter

A

Mr'

4

A. General disclaim;

1. Study Skills Techelquee--1 hoer per week, plus sa addicts/sal houg
during weeks 2, 4, and 9

2. Creep Orieetatles-Sessious--1-1/2 haure per week, plus individual
follawmp as needed

B. Special' Topics Offerings

1.

2.

TOTAL WEEKLY COMMENT -- ROMS

I understand that failure to follow-through on my isrsemeat vii result le my Wog
dropped from the program and not meeting the ainimui progresatmihuireaVii of my

A

WV COUNSELOR SIGNATURE:

LSC COUNSELOR SIGNATURE:

S

.irIUDENT SIGNATURE:

DATE:

18
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94. Appendix 13

IIMMOUALIZED STUDY MOW
DZSCIWION OF Ma=

.v
r-

p

1. Study sums Tochnieties
Counselors: Patricia Barthel and Maria Mitchum

. 'Time Commitmenti 1 individual hour per week, plus 3 additional pomp
.. gessidel during weehall, 4. and 4

Descriptiont On en individosl baste, .students will learn to apply
affectiie study technique*: timetsemagement, note-taking

(lecture and text). -liarening. axsor.taking (essay sod
/

objective), and memory statues. Creep sessioes will
awes the principled of einianinigssent (week 2), preparing .'. .

for alters essmaations (wask 4), sed,properintfor final,
ssasinatiss (meek 9).
. r .

2. Croup Orientation Useless ,

Counselors4 Cary Perkins, Moil Sakai, Urban: Tailor
Time Commiteenr: 1-112 hours per week, plus individual follow-up as needed
Description: Groups viadiseuss the following topics: personal adjustment

to campus life; farming a supportive setwork o$ pears; using
student services; communicating with peers, faculty, and
etaff; end academic goal setting. Activities-will include
developing gioup dynamics, tole-playimg, video-taping, dis-
cus:ties interest' ,,assertivemeas training, end inter-
siting vial juin .

D. algid Topics Offerings

c,
1. Bathestatics Review (._ 1

Counselor: Bard Stewart ,

Time Commitment: 3 hours per week t

Description: Ceder supervision, students will work andividuelir in the
Center's Learning Laboratory to leave or review mathematics -

concepts pro-rsquiates to the courses they either ate warped
in or intend to enroll in For example, Math 2 students w411
have the opportunity to review decisala portent/gee, proper-

',

tit:msg.:0d 'geometry; Bath D students viii have the opportunity. .

to review 'finictione and Malt algebra, as well as gain additional (

practice in problem-solving for advanced algebra; opportunities,
to review trigonometry and gain additiooel practice in solving
statistics problems will also be available. Students viii take

. periodic exaninations to ensure that they have metered material
. and will-meet weakly with LSC's Math Coordinator to review their

dlIO }progress: ,

2. Pre-Chemistry Workshop .

Counselor: Patricia Rerthel
Time Commitment: 2 hours per week
Description: Students who intend to enroll in Cheniatry Lk durinethair

first year viii attend a weekly group lecture/discussion of
basic principles of chemistry. They will spend an additional
hour of supervised progist-solving each week. loth a aid -term

and final examinetioo viii be given to determine the student's
readiness for Chemistry 1A. If necessary, individual' conferences .

viii also be arranged. ,

), 8 i

19
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3. Yritir skills
Cemeelorss Joan isthotels end s Comm
Tine Commitments 4 it 6 hawse per imeh
.Descriptiess, Studentivel participate is superriseti, 'mustered welting

*malts sad revision SWUM, 11111,14l as receive cements
on their performance mad east individually with a writing
4'641141st each wok (e total of 4. beemgp. is addition,
students who lack knowledge of bests pommy will spend 1 to
limper' each week, depeediag upe"their seed, doing self-paced
amortises ie the Caster's Lana s% LabdtstorY.

. .

4. leading Strategies .

Counselors Caroline Turner
Tins Commitment: 3 hours per weak
DOscription: Seth on an individual blots and is 'romps, siudents w411 learn

strategies aseessaryte reefing tillage textbooks if fectiveli.
lore-readieg techniques, cesprobessien,skills, and,weys Co is.,
prove retention will be 'tressed. In addition, students will
learn how to ident4ty elessets of oura orgemisetten,is elder
to increase study readies effectiveness. Vocabulary improve-
met and rat ding emertises assigmed,es secessery.

.

3. Vocabulary Development
Couseplors Catherine Stewed
Tine Commitment: 2 how= per week
Description: Students will learn'worde aost immonlY used in *cadmic dig--

tours*. !Rey will also learn methods for increasing vocabulary,
such as identifying meaning chromes the use of context clues,
affixes, and roots. Correct-use of proposition" will be stressed
for studesti whose primary language is not English. '

6. Lan smos Skills
Coumealors Mary Lowry
Time Cemmitmegis 1 to, 3 hours per week
Descriptions 'Students will read under supervision, primarily At their

instructional level, in order to develop fluency In under-
,

etodingsritten materiels, to locos 's glary amd to
learn stooges for *approaching readings it wrings levels
of difficulty. Studeets whose first language is not Inglish
will also receive imatrectiou in greener, limiting comm.
bension, sad pronunciation as seeded.

1

BEST COPY AVAILABLE
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20

22

S



www.manaraa.com

4

*N. Appendix C

Nese of siiiRW="

SURVEY OF WWII:AMMO
STUDY mum mcriciPors

INY 1012

1Lq. CIS MERU
If is. not available, inquire:

YOU)** SAGRE/WREN CAN-INACH

I

If person epswering is reluctant to
give"information, tall uNse:

.

. RV NM
PI

IS *I ' CAIIINGTainir"
STUDENT AFFAIRS. WE'RE CONDUCTING A -

. SURVEY OF KOMI NNO PARTICIPATED 2N
THE VADIVIDUALIZED STUDY Flooftion
UCrOAVIS DO TOU KNOM NENE I CAN
REACH

Merit reskase on telephone log.

Terminate call.

44
-> (If the person has beel,called five

tines with n Wass', terminate efforts
to reach them, and mark the loo?

If they did participate:

If perm is available:
NV IS 4.

CALL DIG

AT UCD. NEW
1.10 PARTXPA
FROWN AT UCD.
NEW MIMI

101VIIMAL

AFFAIRS
IN A Mr STMIT$

Inergitt
IIINAT MIA

po Lust TO pg YOU fcs YOLN niFACTIONs 10 AD MD To TIN vetwoutuira tprof Maw YOuIan ve imams viiLL
ALL OF THESE I

18.0113_. lYOU lul mai TO Mae my
OESTONS ISOT; f Youlig7 Nu

1411
Di CSAFIVINTIPL, TOWNE FOIE TO14M6 UP THE PRONE AT ANY TINE DURING THE INTERVIEW IF YOU ON SiOf YOU

TO PARTICIPATE?
PARTICIPATE WILL NUT AFFECT FOUR FUTURE RELATTONS'OTTN WimoolfY. AULD YOU el WILING

° If not. terminate call with thanks and mark

.If yeS, continue oh to the next pope.

r
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1. 1.18 WING 10 READ SEVERAL 5IRDIENT$41HAT
REFLECT THE GOALS OF 011Wf COLLEGE STWENTS.

CAN TQU TELCNE HOW IMPOIHINGT THESE GOALS OE '10 VDU PlikNALLY? (vse the following
scale)

NOT potoom AT AU.:

somoin pronow
DEFINITELY mum

ONE OF 116 NDST IMPORTANT

11

M11011.1101111M

TO INCREASE NY KNOMADOE AND WiltRlaNWiNG IN AN ACADEMIC FIELD

TO WADI A DEGRIE

To cow= comas INICESSARY TO Timone to aito;t mumps OR TO
GO TO MOOR SCHOOL

TO DISCOVER CAREER maws

10 FORNUUrff LONG-TERN r NaVOR =LS

TO PREPARE FORA CAREER

*TOLDECOME ACTIVELY INVOLVED EN STUDENT LIFE MD CAMPUS ACTIVITIES

TO must MV.PART1CIPATION IN CULTURAL AND SOCIAL EVENTS

TO NW PEOPLE

TO INCREASE NY SELF-ONIFIDEKE

TO IMIHNSPN LEADERSHIP SKILLS

TO DEVELOP MY ABILITY TO BE INDEPENDENTi SELF-RELIANT AND ADAPTABLE

2. CAN YOU THINK OF ANY OTHER GOALS THAT YOU NAVE SET FOR YOUR COLLEGE EDUCATION THAT

WEREN'T INCLUIND IN THE LIST I JUST READ?

2

22
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I'D LIKE TO KNOW-TOUR INPRESSICIS OF TieOLUE OF THE INDIVIDUALIZED STUDY FROMM.
WWI DID YOU GAIN FRON PARTICIPATING Ili TWE PROGRAM.

. .

4. WKATs IF ANYTHING, DIDN'T YOUGAVN THAT VDU FEEL YOU SN01.0 RAVE?
.

5. , kliAT VERE/ARE THE /MST DIFFICULT PROBLEMS MAT YOU NAVE ENCOIXTERED SINCE KING AT
UCD?

6. WHAT, WERE THE BIGGEST PROBLEMS YOU FEEL YOU HAD TO RESOLVE WORE CONING TO UCD?

$ a

4:1

1. 'WERE YOU EMPLOYED DURING THEGLAST TWO Yes No
HOW WAY HORS A WEEK DID YOU WORK?

.

8. OVERALL, DO YOU THINK THAT YOU MATE ACHIEVED ANY OF YOUR GOALS SINCE YOU HAVE BEEN
AT UCD7 Yes No

9. IF YOU MAD NOT PARTICIPATED IN THE impiviDuALITEo STUDY PROGRAM, DO YOU THINK YOUR
LAST TWO QUARTERS AT UCD WOULD HAVE BIEN MUCH DIFFERENT?

23
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